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Attachment 2: Edelman Article

Marian Wright Edelman

President, Children's Defense Fund

The Closest Thing We Have to a Panacea

Posted: 10/04/2013 5:01 pm

“In 2009, the city adopted universal prekindergarten ... and frankly, it is some of the best
money that we could ever spend. Those who have to deal with truancy every day know
exactly what I mean. Those who see children who wind up in special education because
of failed educational opportunities, because of the social and economic conditions in
which they live, know exactly what I mean. Those professionals who have to oversee the
juvenile justice system know exactly what I mean. It pays for itself over time.”

--Mayor Vincent C. Gray, Washington, D.C.

This week there is some good news from Washington, D.C. in the midst of all the dismal
Congressional news on the shutdown. Like many American cities, the nation’s capital
faces deep challenges, including some neighborhoods where poverty, violence, and
unemployment rates are rampant. These major challenges plus the necessity of educating
all the city’s children for the future made the District of Columbia ready for major
changes. Over the last several years they’ve made a series of decisions that have made the
city a model of best practices for its youngest children. When Mayor Vincent Gray spoke
on early childhood education at a recent Children’s Defense Fund/Duke University Child
and Family Policy Center convening, he shared some of the approaches our nation’s
capital city is getting exactly right when it comes to preparing the next generation of
workers and leaders for the future.

Mayor Gray explained that because he had a background in clinical psychology and
entered politics after serving as the city’s Director of Human Services he understood that
investments in early childhood pay for themselves many times over in better outcomes



throughout a child’s entire life. He knew the city couldn’t afford to waste more
childhoods: “Ninety percent of brain development has already occurred by the time a
child is five years of age, yet many children don’t start school before five years of age,
which seemed like an incredibly lost opportunity to me.” The mayor helped lead the push
for universal pre-kindergarten, and since it was adopted four years ago the city has
chosen to fund pre-K using the same formula as every other grade to ensure its
availability. As a result, over 90 percent of D.C.’s four-year-olds are now in school in a
full-day program as are over 70 percent of three-year-olds. Children in the city’s pre-K
programs are all being taught by teachers with the same qualification standards as

teachers at every other grade level in the system. There is also a strong team in place in
the D.C. Public Schools making this work.

That tremendous achievement is only part of D.C.’s early childhood education success
story. The city’s Early Success Framework focuses on children starting at birth through
third grade, and Mayor Gray explained that for the last year and a half the city has been
examining the existing resources and agencies that already serve these children and their
families to decide how efforts can be better coordinated and organized for maximum
impact. The city uses a three-pronged system: traditional public schools; public charter
schools, which now serve 43 percent of D.C.’s students; and licensed home and
community-based providers, which help serve the very youngest children beginning in
infancy. Public schools are also co-locating with community agencies that operate infant
and toddler child development centers. As high schools are modernized throughout D.C.,
all of them are opening with state of the art infant and toddler classrooms. As the mayor
explained, that’s just one more way the city is able to provide developmental
programming for its children at the earliest stages and also engage parents right from the
very beginning.

Since children do not come in pieces, I was pleased to hear that schools are being
connected to the city’s health care system, and at the same time the health care system is
emphasizing the successful developmental interventions that can be made with young
children. The city also is making new investments in infants and toddlers and has begun
talking with the Clinton Global Initiative about strategies to decrease infant mortality.
The mayor summed it up saying, “the Early Success Framework is really a frame for us
to be able to put together a panoply of programs on behalf of children.”

And it’s working. “We are already seeing it in terms of third grade test scores on the part
of kids. We are already starting to see it in terms of kids’ reading capacity. We’re starting
to see it in terms of the expansion of very young children’s vocabulary... I think it’s
because we have started our kids out at an early point.”

Mayor Gray said most D.C. residents supported these new investments in children
because they knew something different needed to be done and understood this was a
prudent use of city resources:

Being able to move systems in that way is a very difficult and painstaking progress, but it
will never happen until you conceive of it, and then you start to try to make it happen ... I



know there is no panacea to any of this, but frankly, it is the closest thing we have to a
panacea, and it amazes me that jurisdiction after jurisdiction does not invest in early
childhood education—or hard times hit [and] it’s one of the first things in which
jurisdictions disinvest. That 1s a huge, huge mistake. Imagine what could happen in
America if many of the dysfunctional self-serving members of Congress had the common
sense to focus on what is truly important: investing in rather than undermining America’s
children and future with cheap fleeting political posturing. Communities and
governments all across the country can learn from the strides Washington, D.C.

is making for its young children. And I hope they will.

At: hito///www. huffingtonpost.com/marian-wright-edelman/the-closest-thing-we-
have b 4046157 html
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A Framework for Early Success
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Early Success: GOALS

Children Families Professionals Communities

All children Families are linked to Professionals working with Communities are safe
develop in opportunities and young children have the places where resources

comprehensive resources that knowledge, skills, and are available to help
and enriching strengthen their role as supports to work children and families
environments. parents. effectively with and on thrive.

behalf of children and

families.

Children = All District children, birth through age 8

Families = all families of children, birth through age 8

Professionals = All adults who care for children birth to age 8 as part of their
employment including pediatricians, home visitors, childcare providers, teachers,

and assistant teachers

Communities = all neighborhoods in all Wards of the District of Columbia



Early Success: KEY OUTCOMES FOR 2014
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Additional Outcomes for
Children, Families, Professionals and Communities

Children

*Significantly decrease gaps in school readiness and academic achievement between populations of children. {(OSSE, DCPS, DCPCS,
DOH)

sImproved family and community knowledge and skills to support children’ s health and development. (DMHHS)

*Increased family ability to identify and select high quality early childhood services and supports. (OSSE, DCPS, DCPCS)

*ALL children will receive developmental screens in a timely manner, including Medicaid eligible children who will receive EPSDT
screening on a periodicity schedule that meets recommendations of American Academy of Pediatrics. (DHCF}

*ALL children will be vaccinated on the schedule of recommendations by the American Academy of Pediatrics. (DOH])

*Increased number of environments, including but not limited to early childhood and development settings, providing early
identification, intervention, supports, and mental health consultation. {OSSE & DMH)

Families

*ALL families can access information about high-quality early childhood and development settings for their children. (OSSE, DCPS,
DCPCS)

*ALL families receive appropriate supports to provide enriching and developmentally appropriate experiences for their children.
(DMHHS & DME)

*Increased number of children who live in safe, stable, and supportive families. (DHS & CFSA)

*Increased percentage of eligible families are referred to and enrolled in income and benefits programs.{DHS)

*Increased percentage of families of young children transitioning from TANF support to economic self-sufficiency.(DHS}

*ALL families with children are screened to determine appropriate supports and engagement, including home visiting. (DOH)
*ALL families have health insurance for their children. (DHCF)

*Improved knowledge and practice of nurturing behaviors, parenting, nutrition and wellness among families and early childhood
professionals. {OSSE, DCPS, DOH, DHS)



Additional Outcomes for
Children, Families, Professionals and Communities

Professionals

ALL early childhood professionals have a clearly articulated path that is inclusive of teacher preparation programs for career
advancement and aligns with the Workforce Knowledge and Competency Framework. {OSSE}

ALL early childhood professionals will be trained on the DC Early Learning Standards. {OSSE, DCPS, DCPCS)

ALL early childhood professionals are comprehensively trained to implement family engagement standards. {OSSE, DCPS, DCPCS)

At least 85 percent of instructional staff of licensed child care providers and home visitors are trained on health standards and best
practices for implementation. {OSSE, DCPS, DCPCS, DOH)

ALL early childhood settings and programs, including home visitation programs, will have trained staff to identify and provide proper
intervention for children with high needs. (OSSE, DCPS, DCPCS)

Communities

ALL communities have access to high-quality early childhood and development programs for children birth through age eight. {OSSE,
DCPS, DCPCS, DME)

ALL communities have supports for families accessible within their geographic boundaries. {(DMHHS & DME)

ALL communities have convenient access points for the comprehensive coordinated services model. {DHS)

ALL communities have access to high quality screening, prevention services, and physical and mental health providers. (DOH, DHCF,
DMH)

ALL communities have the resources needed to ensure children are safe at home and in early childhood settings and schools.
(DMHHS & DME)



Attachment 4: Mayoral Order on Establishment
of Early Success Council

GOVERNMENT OF THE DISTRICT OF COLUMBIA

ADMINISTRATIVE ISSUANCE SYSTEM

Mayor’s Order 2013-187
October 10, 2013

SUBJECT: Establishment ~ Mayor’s Inter-Agency Council on Coordination and Management

of the Supports and Services Delivery System for Children, From Birth to Age
Eight, and Their Families

ORIGINATING AGENCY: Office of the Mayor

By virtue of the authority vested in me as Mayor of the District of Columbia by section 422(2) of
the District of Columbia Home Rule Act, approved December 24, 1973, 87 Stat. 790, Pub. L. 93-
198, D.C. Official Code § 1-204.22(2) (2012 Repl.), it is hereby ORDERED that:

L

II.

II1.

ESTABLISHMENT

There is hereby established in the Executive Branch of the government of the District of
Columbia a Mayor’s Inter-Agency Council on Coordination and Management of the
Supports and Services Delivery System for Children, From Birth to Age Eight, and Their
Families (“Early Success Council”).

PURPOSE

The Early Success Council shall oversee and coordinate those interagency actions and
steps deemed necessary and appropriate with respect to improving the District of
Columbia government’s supports and services delivery system for children, from birth
through age eight, and their families and promoting the outcomes of the Mayor’s Early
Success Framework.

FUNCTIONS

The functions of the Early Success Council shall include:

A. Coordinating and aligning the planning, policy, program, funding and oversight
structures to establish a comprehensive and coordinated early childhood system;

B. Promoting sustainability of strategies and initiatives for children, from birth to age
eight, and their families, including creating public and private partnerships and
coordinating with the State Early Childhood Development Coordinating Council;



Iv.

Mayor's Order 2013-187
Page 2 of 3

C. Reducing duplication of efforts and maximizing efficiency of supports and
services for children, from birth to age eight, and their families; and

D. Undertaking any other functions necessary to further the stated purpose of the
Early Success Council, as assigned by the Mayor, the Deputy Mayor for Health
and Human Services, and the Deputy Mayor for Education.

COMPOSITION

The Early Success Council shall be comprised of the following members:
The Deputy Mayor for Education;

The Deputy Mayor for Health and Human Services;

Director, Department of Health;

Director, Department of Health Care Finance;

m g 0w

Chancellor, District of Columbia Public Schools;

e

Executive Director, District of Columbia Public Charter School Board;

Director, Department of Behavioral Health;

S

Director, Department of Human Services;

o
-

Superintendent, Office of the State Superintendent of Education;
J. Director, Child and Family Services Agency;
K. Director, Department of Parks and Recreation;

L. Director, Department of Employment Services;

M. Director, Department of Housing and Community Development;
N. Director, District of Columbia Housing Authority;

0. Director, District of Columbia Public Libraries;

P, President, University of the District of Columbia;

President, District of Columbia Community College; and

R. Director, Office of Planning.
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V. MEETINGS

A.

The Early Success Council shall meet on a regular schedule at least once each
month and at such other times as may be deemed necessary by the Co-
Chairpersons. Non-attendance of any member at a regular meeting, other than for
emergency reasons, must be excused in advance by one of the Co-Chairpersons.
Participation in any meeting may be by telephone.

The Early Success Council members, through one of the Co-Chairpersons or by
delegation from one of the Co-Chairpersons, may invite for purposes of attending
(or participating in) a meeting the participation of representatives of their
respective District agencies, other District agencies, stakeholders, providers of
services and supports, institutions, or any other entities or individuals deemed
necessary for the Early Success Council to achieve its purpose and functions.

Vi. ADMINISTRATION

The Deputy Mayor for Education and the Deputy Mayor for Health and Human Services
shall serve as Co-Chairpersons and provide administrative support to the Early Success
Council.

VII. EFFECTIVE DATE:  This Order shall become effective immediately.

ATTEST:

MAYOR

VINCENT C. GR% ;

(b)(6)

CYNTHIA BROCK-SMITH

SECRETARY OF THE DISTRICT OF COLUMBIA
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Attachment 6: DC Public Charter Schools with Pre-K Classrooms

DC Public Charter Schools with Pre-K Classrooms

AppleTree Early Learning Center PCS
Arts and Technology PCS

Bridges PCS

Briya Public Charter School

Center City PCS

Community Academy PCS

Creative Minds International PCS
D.C. Bilingual PCS

D.C. Preparatory Academy PCS

DC Scholars PCS

E.L. Haynes PCS

Eagle Academy PCS

Early Childhood Academy PCS

Elsie Whitlow Stokes Community Freedom PCS
Excel Academy PCS

Friendship PCS

Hope Community Academy PCS
Ideal Academy PCS

Imagine Southeast PCS

Ingenuity Prep PCS

Inspired Teaching Demonstration PCS
KIPP DC PCS

Latin American Montessori Bilingual (LAMB) PCS
Mary McLeod Bethune PCS
Meridian PCS

Mundo Verde Bilingual PCS

Perry Street Prep PCS

Potomac Lighthouse PCS

Roots PCS

Sela PCS



Shining Stars Montessori PCS

St. Coletta Special Education PCS
Tree of Life PCS

Two Rivers PCS

Washington Yu Ying PCS
William E. Doar Jr PCS
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This revised edition of the District of Columbia Early Learning
Standards is a response o the evolution of the standards
movement in early childhood education throughout the
country. For the first time since 2007, the District of Columbia
Early Learning Standards show the continuum of learning
and development expected of all young children, from

birth through grade three. They include alignment with the
Common Core State Standards for English Language Arts
and Mathematics (2010). They are also aligned with The
Head Start Child Development and Early Learning Framework
(2010), thus ensuring that all children will receive the same
standards-based instruction regardless of program auspices.
The curriculum alignment project was spearheaded by DC
State Superintendent Hosanna Mahaley and DC State Early
Learning Administrator, Maxine Maloney and builds on a
substantial body of work produced by key local stakeholders
and national experts.

The Early Learning Standards include indicators for infants,
toddlers, two-year-olds, preschoolers (3s & 4s) and the

exit expectations for children leaving pre-kindergarten and
kindergarten. The standards provide parents and teachers
with a sense of what children should know and be able to

do at various ages and grade levels. The Early Learning
Standards focus on the whole child and include a broad
range of domains because young children’s learning and
development are interrelated and cross all domains of learning.
The Early Learning Standards acknowledge the essential role
of the teacher in intentionally guiding children’s learning and
development in a high-quality environment.

The Early Learning Standards recognize that early childhood
professionals are key decision-makers in the process of helping
young children develop and learn. The National Association for
the Education of Young Children (NAEYC) (2009) provides five
guidelines to address this decision-making process:

1. Creating a caring community of learners—Teachers
focus on their relationships with the children they teach
and children’s relationships with one another. They learn
about each other’s strengths and needs and how to respect
and acknowledge differences. In the caring community
of the classroom, children learn self-regulation skills as
they explore and experiment, share and collaborate, and
construct new understandings and gain knowledge about
the world around them.

2. Teaching to enhance development and learning—Teachers
get to know each child and family members well in order to
be better able to meet children’'s needs. They intentionally
plan experiences that incorporate both child-initiated and
teacher-directed learning opportunities that enable children
to learn in all domains. They use a broad range of teaching
strategies and learning formats that serve to encourage
thinking and scaffold learning, making adjustments to meet
the child’s skill level. Because they recognize the importance
of play experiences as a vehicle for developing executive
function skills, they build opportunities for play into everyday
experiences and help children to achieve higher levels of
play as appropriate.
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3. Planning curriculum to achieve important goals—
Teachers understand and use a well-planned and
implemented curriculum that allows for adaptation to
meet the needs of individual children and addresses all
domains of development.

4. Assessing children’s development and learning—
Teachers use ongoing assessment practices designed to
help them in planning for children's further learning and
communicating with family members. Teachers collect
information during classroom experiences and use this
information as part of a formative assessment process
that improves both teaching and learning. If screening
assessments are used to identify children who may have
special needs, appropriate follow up and referral is part of
the assessment process.

5. Establishing reciprocal relationships with families—
Teachers function in a reciprocal relationship with family
members recognizing the importance of creating a
welcoming environment as well as developing procedures
for ongoing communication.

Purpose and Uses of Early Learning Standards

The primary purpose of the Early Learning Standards is to
ensure that children in the District of Columbia have the kinds of
rich and robust early experiences that prepare them for success
in school and for lifelong learning.

To achieve this goal, the Early Learning Standards should be
used as

+ aresource for guiding the selection and implementation of
the curriculum;

+ afocus for discussion by families, community members, and
legislators around the education of young children;

» aguide for selecting assessment tools appropriate for
children from a variety of backgrounds with differing
abilities;

« aguide for planning experiences and instruction that enable
children to make progress in meeting the standards; and

+ aframework for planning professional development
opportunities.

The Early Learning Standards should not be used to

» mandate specific teaching practices or materials;

» bar children from entering kindergarten;

» exclude children based on presence of disabilities or
language spoken at home; and

» establish rewards or punishments for education staff.

The Role of Curriculum

The Early Learning Standards are not intended to replace
curriculum models currently being used by programs. However,
they are intended to be used as a guide for programs to select
an appropriate curriculum and to measure how well it is being
implemented. To achieve the desired outcomes for children, the
curriculum, classroom practices, and instructional approaches
must be carefully planned, developmentally appropriate,
culturally and linguistically responsive, and comprehensive.
The National Association for the Education of Young Children
(NAEYC) and the National Association of Early Childhood
Specialists in State Departments of Education (NAECS/SDE)
(2003) have defined indicators of effective curriculum:

» Children are active and engaged.
» Goals are clear and shared by all.
+  Curriculum is evidenced-based.

+ Valued content is learned through investigation and focused,

intentional teaching.

»  Curriculum builds on prior learning and experiences.

+ Curriculum is comprehensive.

+ Professional standards validate the curriculum’s subject
matter content.

+ The curriculum is likely to benefit children.

The Role of Assessment

The Early Learning Standards are not meant to be used as an
assessment tool. Rather, programs should use an assessment
system that links to their curriculum and that will provide data
on children's progress in meeting the Standards. Assessment
is an ongoing process of gathering information about children
in order to support children’s learning. The primary purposes of
assessment are

« to get to know each child—what he/she knows and can do in
relation to the learning objectives;

+ to plan activities and instruction for individual children and
for groups of children;

« totrackchildren's progress and ensure that every child is
progressing in all areas; and

« to prepare reports—to families, to funders, and other
interested parties.

Assessment methods should be "developmentally
appropriate, culturally and linguistically responsive, tied
to children’s daily activities, supported by professional
development, inclusive of families, and connected to
specific, beneficial purposes.” Those purposes include
“(1) making decisions about teaching and learning, (2)
identifying significant concerns that- may require focused
intervention for individual children, and (3) helping
programs improve their educational and developmental
interventions’ (NAEYC and NAECS/SDS 2003).

Special Educational Needs

As stated above, the Early Learning Standards provide
guidance on selecting and implementing a curriculum and
assessment system as well as planning experiences and
instruction that enable all children to make progress in meeting
the standards. This includes children with special education
needs who demonstrate a wide range of cognitive, language/
communication, physical, social/emotional, and sensory
differences. These differences typically lead to adaptations to
the program or school environment, materials, and teaching
strategies. Because each child reveals his or her learning styles,
skills, and preferences in unique ways, the kinds of adaptations
needed are individually determined within each child's
Individualized Family Service Plan (IFSP) or Individualized
Education Program (IEP). Adaptations provide ways for children
with special needs to develop their strengths and compensate
for their learning differences as they work towards making
progress in meeting the Standards. Teachers can plan and
structure programs to ensure children with special needs

are successful by focusing on identifying children’s individual
strengths and needs, linking instruction to the curriculum and
Standards, providing appropriate supports and modifications
as indicated in the individual plans, and assessing children’s
progress in an ongoing manner.

Diversity and Multiculturalism

Children come into early childhood programs behaving within
the cultural expectations they have been taught at home and
in their communities. Teachers have an opportunity to help

all children grow and learn by strengthening the connections
between home, school, and community. Many cultural groups
have a long-standing oral tradition, which is passed on to
children through stories, songs, rhymes, and folklore. Making a
connection between this tradition and the written word and oral
language development that the Standards promote will greatly
enhance the English literacy development of children from
these backgrounds.

Teachers can make meaningful, authentic, lifelong learning
possible for children by engaging in practices that not only
connect standards, curriculum, and teaching practices to
positive outcomes, but clearly connect these same aspects
to children’s cultural/ family/home community expectations,
values, and norms. They can do this by recognizing and
appreciating children’s cultural and language uniqueness,
incorporating each child's family life into the program.

Professional Development and Training

Teachers presently employed in early care and education
settings and those preparing to enter the field must be given
adequate and appropriate training and support to ensure that
their teaching practices address all the Standards. To achieve
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